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--HE::.RELATIONSHIP BETWEEN.:'GRADED OBJECTIVES AND
TESTING IN FOREIGN LANGUAGE TEACHING AND

'ANGUAGE.:AWARENESS. WORK

chael -Byram

Introduction

This papetAi,to discuss from the standpoint of.the foreign languagm
teather::the;:relationship between ...two' developments which affect
Ioreign:language.teiching., One of them, Language Awareness, ham its
origini'iWa'aider context than foreign language teaching alone; the
other,' GradeclObjectilies,ind.Testsi'js largely-an initiative pecu=

. .

:liar:to'foreignjanguage:teaching, althoughthere'are'parallels'in
the,?uaderlying:..prIncipleC'elsewhere.- (Harrison, ,1982). 'For..some
fOreigalinguageteachers, the two developments may apPeae at .first
.glinCe76The:Contradictory.'To.put it baldly, the ethos'of Language
,AWareness isjikelrmappear:to some advocates:of Graeed Objectives
'44.,Teitil.aretrOgrade itep;:a return.,ro the kind of language.tea=
'ehiagfroi.Which.Graded Objectives.and Testahaye'liberated them. I :

shalLargue that:.this apparent wutual contradiction.is superficial
to,appreciate the unease aroused by Lang-

UageAwareness," ,it:is%"necessary. to 'considerthe model of..language-
teaching. which'teachers. enthusiastic,about Graded Objectives and
Tests.are.-:,rightly attempting to cast off permanently.-

Foreign Language teaching'in ichools has,lrom iti beginnings in the
.nineteenth.century,.been ia searCh.of, a methodology. Initially, as

. , - _ .

.the,label. Modern:Languages:indicates, it took its methodology from
,AtapredeCeaseraad higher status companion, Classical.Language.Tea-
'.ching. It:also.took.its purposes from the same.source:, to enable
,pupilaturead-ind write4n.the.foreign language. Although the late
nineteene6ind.'early-twentieth,Centuries brought an appreciation of
the:imPortinCeWf:being.able to-,speak.and Converse in foreign lang-

.

uage,:,the higher .etatus_of the Written Language.- which is'a common
, - .

,perception,-,-notpeculiar:to teachers-. has' dominated the language .

teaching-,and-examining.process until.well into the fourth quarter of:.
Tihe=twentieth:ceatury.:One'of the signifiCant differences between
'!spoken-and:'writtee'language.is that-the latter, is fixed in 'time,
lwhereas:-the,formerflows:irretrievably.past. (The.advent of sound
, ricOrding'iltera"thia but little.in.so far as the intention of most
speakers:is.nct to say something which will be listened to later and
.jleard: over and'avee:again).'It.is possible therefore - and perhaps
particularly. necessary_with the high literacy, texts which,pupils
were being.prepared to teed - to study the.relationship between.the

Yformrand:weening Of written text, and to do this an understanding of
the grammaticalatructure of the language in question is-a sine va'

:the course-of acquiring such an- understanding, pupils'
attention was'drawn to their own language and,indeed tranilation was
'flied both as a teaching and as a testing method. Thus pupils learnt

-.1bout the language as a step to using the language; !'language" meant



owever only written'i,language. The comparative emphasis of the so-
called,grammar-translation mzthod also had the corollary that pupils
be-gan,-` to- understand something of the nature of human language,
although this- was limited to 'insights into grammar. In view of the
.purposes,2the method was reasonable and successful. There has how-
ever been ,a gradual change of purposes - to the Leaching of language

. 4

for oral communication, The change began many decade*, ago but was
given' a surge of strength in post-war years, particularly with the

'inflUx of a new' clientele of learners from comprehensivisation. The
change 'was however not a revolutionary one; the new purposes did not

_ ,

replace the: old ones but were added to them. There was not an
immediately corresponding change in methodoltogy, although the intro-
duction of audio-lingual/audio-visual courses and language labora-
tories -helped to provide for the ,teaching of spoken language. Yet
the .traditions of the grammar-translation method were- strong and
there,Was confusion about which purposes should dominate and which
methods were Most appropriate. Furthermore the audio-lingual/ audio-
visual methods did:not produce the success expected of them. In the
1960. and 1970. the situation was, in' broad terms, confusion about
'pUrposes; for pupils of widely differing abilities and, in an atmos-
phere: of :insecurity ,due to failure of new methods, a tendency to
continue the traditions of the gramaar-tranalation method which had
at least proved:its worth for its original purposes. The sur-
vey of 1977 snmaarised the situation, but the summary held no sur-
prise for language teachers themselves:

In all but a few of the (83) schools the learning of modern
foreign languages was characterised by some or all of the
following features: under performance in all four language
skills by the abler pupils; the setting of impossible or
pointless tasks . for average (and in particular less s able)
pupils and their abandonment of modern language learning at the
firsts,opportunity;, excessive use of English and an inability to

'produce other *than inadequate or largely unusable statements in
the modem language; inefficient reading skills; and writing
limited nainly to mechanical reproduction which was often
extremely inaccurate. (D.E.S., 1977:8)

The nature and ori ins' of Graded Ob

2.1 °''Origins

A year Iafter'.the H.M.I. report, there appeared a booklet written by
the Oxfordshire Modern Languages Advisory Committee entitled New
Ob ectives in !lectern Lancrusze Teaching. It is perhaps significant
that the word 'objectives" is used, implying that the aims or pur-
poses -remain unchanged and uncontroversial. The introduction refers
extensively and approuingly to the U H I. report and the latter
describes the aims which "must be central to (the) teaching" in
terse of the ability to speak to a foreigner in his own language and
to understand ther gist of both the spoken and the written word



. ., -
(D.E.S. ;,1977:3) . Within five or six years, the Oxfordshire group -

.

and enother..:', important group , in Yorkshire - had been imitated in
their.,:, initiative ,by:- more than eixty aim*: -groups throughout the
'coutitry.'. They. had.:eaid in.. their introduction that there are widely

:differing, opinions canierning:- the reasons . for the present state of
af fairs 1..but, agreement that'. there. is .failure due to setting 'inappro-

.priate targets:Lied. objectives',% - again avoiding the word 'aims' .- It
la: aloe very difficult to . document those opinions but some of them
Mill be .exPoUided: here in order to describe, the climate in which the

raded Objeet-;,'res and Tests 'movement flourished.

...There Imre...three broad +mess of dissatisfaction; with the definition
af thc 'object' of what is to be . taught; with the success rate; and
with :the motivation of pupils towards learning a foreign language.

' ;- . :

.1. '--, In the .stricteet, sense, there, was no .defiiition of what was
to be taught. Examination 'papers Jed text .books formed the basis for

-.a: consensus OM what was 'expected' of pupils -.after five years of
learning the ..foreign, lingusge in' a secondary: school, but this
-I definition! and often , still is - it best isprecise and at
woret; misleading ;. as a basis.for 'decision on what was tO be taught.
The Oifordshire group therefore produced dif ined syllabuses, for the
.eirlier stages of learning, and tests which tested only what was in
the syllabus.

,

In :broader terms the object on which a consensus was' reached was un-
eatisfactory - in nature. The language taught was that required for
.assertians. about the world . and for .putting a number of assertions

., together to.. fora . narrative. Pupils . learnt to make statements in
,ressponee toAquestions . more rarely , to ask questions, - and to tell
stories.; TheiriknOwledge of the limited range of ...language required
for this wait tested by' having them ',translate narrative texts and

.own. stories :within' narrow guidelines. Yet the telling of
-- storiec-is Only oaa ,,Use -; of :language and not the moat frequent one.

did ;, Ike: learn hew to ' use language to discover a person's.
:pelvic' of view:or persuade them Of their own, to greet people or take

;:."-"ileavel',;. to congratUlate and so. on. They learnt only the written
language .7.,.withr: its foraal style not rhe vocabulary and different

:.,structuree; of :spoken language, whether forial or informal. This ,was
.an unsatiefactory,:. state Of affairs if .the purposes of language

.=---" learning , Were' to . include, learning to convemse, with a native epeaker.
--Furthermore :the skills ;involved in the use of written language - for

productiOn of narrative or understanding of narrative text - 'are of
-different kind to those in use in. conversation. There is time and 2

opportunity -An the written 'language to formulate precisely and
. .

. accurately,,both in meaning 'and grammatical; form. The skill involved
ia- based.. in. part on knowledgu of , the grammar of the .lansuage and an
ability '.to carry out grammatical and semantic analysis. In
conversation the grammatical sad semantic analysis- .is supplemented
by the ability to work together with 'the conversation partner(s) to

118
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establish common., understanding. That working together requires other
linguistic, as, 'well as social, skills: the ability to seize the
'drift', or gist Of the meaning by anticipation of what is going to be

. Bald, through' knowledge of the discourse structures appropriate to
the context of the conversation. Essentially, then, the 'object' was
not sufficiently defined and was too restricted in nature.

2.1.2. It was already' evident in the 1970s that the success rate
measured' in terms of examination passes or uf the number a pupils
abandoning 'language learning as soon- ai possible was low. The
Secretaries of State for Education have emphasised this in a recent
paper' (D.E.S.; n.d.).. The failure rate was attributed by some to the
limited 'relevance of the kind of object being taught. The ability to
do linguistic analysis and to write simple narrative is not -ace
which makee-,' immediate appeal to 'pupilis . Those *who completed a
fiveyear course were driven by other needs especially to obtain
qUalifications rather than linguistic ones. Those who saw little
-hope of obtaining. qualifications , or little' use for them, were not
attracted by the sobjecti. itself: It was also 'thought that the very
_distance. of the target set was problematic, in two ways. First, the
examinations 'providing the qualif ications were too distant in time:
a five year course was too long for many pupils to apprehend. This
is a factor common to many subjects and which has led mathematicians
f or example to consider intermediate testing. Unique to language
teaching, however, was the sense in which little of what was learnt
during the course could be used realistically before the whole
course was completed. Already' the ability to tell stories is of
limited" use on., its own, but pupils could not even tell stories
adequately until they had , been exposed to all the necessary
grammatical knowledge. And the grammatical, and semantic, knowledge
was fed to them little by little over the whole course in such a way
that items vital for narrative, and even more so for conversation,
were withheld -because, though common in conversation, they were:
considered to be too complex for the learner who, had to have his
knowledge of the grammar built 'up from ,simple *to complex structures.

-, (The basis far deciding what is complex or simple was unclear but
not challenged).

2.1.3 The aature of the 'object ' , uhe distance of the target and
the opportunity for pupils to opt out of language learning usually

14. after three years combined to reduce ttAir motivatIon. Motivation
was particularly low in the year previous to opting out , and the

.;
T lack of pupil motivation infected teachers too who, like their

pupils, saw tha task as impossible. Thus pupils dropped out of a
course before it was complete and with no sense of having learnt
anything 'which was usable 'or whole. They had no complete skill or
knowledge, no 'matter how limited in nature. They had nothing to show
for their efforts in another sense, too, becauae they obtained no
qualification. Thus teachers were dissatisfied with the motivation
of . pupils towards the language and the people and culture it

symbolised.

1.19



-; 2.1.4 The climate- of opinion and belief sketched above is one
f acet rof the origine of Graded Objectives and Tests. The origins in
the more positive _ sense of the contribution of ideas and the

of 'work could the, object of a fascinating piece of
, .

research 'on curriculum innovation. Harrison (1982) traces some of
the relationships. ,with other forms of graded testing, . especially in

purpose .here, however, is to describe the nature of the
movement and its. pur?oses in order to relate them to Language. .

Awareneis., and 'because Language , Awareness may be perceived as a
-retrograde atep it is necessary to have clarified the state . of

affairs .,!before! the.' onset 'of Graded Objectives and Tests. It is
.,necessary nrovi:: to clarify' the 'nature of Graded Objectives and Tests
as. a response to the dissatisfactions described above. .

2.2 The nature of Graded Objectives and ,Tests.

A Schools Connell evaluation of the undoubted success of Graded
Objectives and Tests documented above all a change in attitude to

'language learning:

,-There-is, tien, an impressive amount of evidence to support the
hypothesis that pupils working with graded syllabuses and tests
in French hive very much better attitudes towards learning
French, than do other pupils As far as the pupils are
concerned, the, introduction of graded syllabuses and tests
seems to, bring considerable gains and no losses. (Schools
Council, '1981:31)

Attitude and 'motivation are, however, dependent on other factors and
it is: important..: to , consider what changes have been made to meet the
'factors' .catising the . dissatisf actions outlined above. There are two
'facets:of the innovation: the notion of grading - and the attendant
certification procedures f' and the notion of defining ,,and
re-defining. the' Content , the 'object ' to be taught. These two facnts .
have ,de4eloped, together 'and :contributed to' the success in attitude
change, It is noi possible therefore . to say . which . facet has
'contributed how much to that success. Yet the two facets are
logically,: separable :end need not co-exist. It is possible to
consider each in turn.

As .:Harrison. points tont (1982); the notion of grading is
commonplace._ In language teaching there 'has been a grading of
language content'. and presentation of ' a imple ' : grammar before
complex' grammar - through textbooks and examinations. By consensus

-.and, iradition, for example, the French subjunctive is excluded from
GCE Orlevel, bui. the. German subjunctive is included, thus implying

. that the French is more difficult than the German, or less necessary
in some way' or maybe' some other betas for grading. The innovation in

.the*:- Graded :Obj ect ives, and. Tests movement is to introduce more
.1;rades more steps towards . the target, steps , which can be fully
apprehended by pupils...To help them see the amps more clearly,



certificates are introduced for each step. Precisely the same,

protedure"could be ariplied to the 'object' taught until the advent
of '`the-, movement: for example, pupils could be rewarded with
certifieatiOn for learning the French Imperfect Tense and then move
on to seam other section of gi saner. In fact , however, the grades
ire described ':in terms which refer to the use to which the acquired
language may _, be . put rather than to the terminology used in
'traditiOnal' linguistic analyilis. More precisely, the certificate
refers 63 the activities which 'pupils can carry out with the help of
the foreign, language, that is to their behaviour. This owes much to
the method.: of determining lt arning objectives , in the form of
behaVioural skills.- This is 'helpful to the pupil because more
readily understaedable 'and to Jile teacher because it ill possible to
use a,, meti-language which" tht pupil understands and appreciates.
Furthermore, should pupils giw up study after any given grade, they

.,would nonetheless . have leer t usable language with potential
applications. ' The, "close defi ition, of the behaviours& skills, of
the ways in which individuala make' language work for them in contact
with ," others, has origins ,,ih sociolinguistic analysis. Through
terminological confusion howerr,-, the definition may be identified
with"' the , behaviourist tradil toe in language teaching. Thus the
aeta-language in current use szkr seduce both , pupil and teacher into
a view that language is leattnt, through habit formation, a theory
which is much disputed (cf Msbonough' a paper Transfer knowledge and
skill in Second Language development),

2.2.2 The description of gades in terms of use is facilitated by
the eecond facet of - the nnovation: the re-definition of the
'object'. The language taught is no longer only or indeed primarily
the language of isse:tion ahd narrative in the written mode. The
differences between spoken 'and written language are recognised and
uses other ' than narration are introduced: for example, the language
for expressing preference or, requesting help. At the same time there
tends' to; be less emphasis on analytic skill and knowledge of the
gramoir Of the litnguage and more on the ahility to perform, to
, produce appropriate language in defined contexts. This is a question
of degree but cin lead to training in performance without any know-
ledge, about grammar. Doubte have then been expressed whether the
performance is 'language or , language-like behaviour' , a problem of

. which those leading "the graded tests movement are aware.

Tha change to a description of the language to be learnt in terms of
use and context is accompanied by an explicit and detailed
definition. Thus teachers now have lists of vocabulary items and of
grammatical structures which they know will be the basis of the
corresponding test. Pupils can also feel more secure and see an
'amount' of language which they will be able to learn in the fore-
seeable future. Furthermore the description in terms of use helps
pupils to see the potential relevance of the language, which clearly

helps maintain i ieir motivation.



. .3 --,--There ',are then seyeral- factors which coincide to encourage
teachere,..to \reduce and sometimes entirely abandon the teaching of
knowledge- 'about ''langUage.' The new . meta-language they have in common
With- pupils. refere.to :use and to context as the criteria for choice
of ,,the 'language to be. learnt. Previously the meta-language referred
to 'the, structure_ of the foreign, language and' if this was to be used

-.with' *mile .they,.had to have some knowledge of the structure . and the
terminology. Second,- the syllabuses and tests are described in terms
of *hat,' pupils; can do with the 'language tither than their knowledge
abont ,it. The testn[-are also devised 'in such' a way _that 'success' is

:defined in terms of -the ability to use . the language together - with
other inter-personal skills , and not in such a way that a knowledge
Of comParative 1, grammar. wil/ be directly tested: translation is

. .

shunned. Any teaching about the language is only valuable if it con-
. ,. ,
'ttibutes to skill in performance in the language.

,The nature anil origins" of work on Language Awareness

nguage Awareness .work differs in two essential respects from the
Graded Objectives"' and Tests movement. First . it has -its origins in
other kinds Of teaching as well'ins . in language teaching. Second it
involves a ',Change from. the 'aims- of language teaching as identified
.by the., :.report- and implicitly accepted . by the. Gtaded Objec-

': t Ives. and Tests. movement , that- 'communication' shoud be central. It
involves putting equal emphasis on . communication and on "an aware-
ness.,'Of the'-.nature of langunge 'and language .learning", as a recent

document . expressed it (GCE and CSE Boards, n.d.)

3.1. Origins :

There is also s third difference: that the work which can be
labelled Language Awareness work is far more heterogeneous. Again it
is - not , the intention here to, trace the literal origins of the
diverse kinds , of work, nor to speculate on the reasons for apparen-
tly simultaneous and indePendent innovations which have underlying
common interests. Detailed descriptions are available elsewhere in
this report.. The purpose here is to list some of the .. purpoaes and
thinking which lie -behind the work involved. .

.1.1 ", Some foreign language teachers consider that their pupils
will be' more proficient learners if they are given the tools and
techniques for learning. (cf. . McDonough's ,.discussion of ' technical

know-howt.). They usually consider that these techniques - which may
be _acquired ,1n the course of language . learning - ought to be made
expliciv'before the process begins. Therefore they teach about lan-
guages, including the mother tongue, in a course which precedes the
beginning of the foreign language course.

3.1.2 A second impetus is the desire to raise pupils' interest in
language for its own sake. Behind this lies the belief that

122



UeitionahoulCixtend'Impila!,:;knowledge about themselves:and,the.,
fliOrld'aroundthem and_that,linguage here::plays a central role. Thus'.
papili.willAiOsiore:sensitive to their own and other people's'use of,

'

a -itep 'further along the same road by:_
providing pupils withthe tools for the study.of language once their
intereetyand..WonderAlis been. aroused. Such courses treat language as
an.objectAof.academic,:study.

.1.

Work:springe from the desire to enable pupils.who are
TalmOstcertainly, fuinre parents :to,.appreciate'the importance of a

environment'inthe'development of their children and .

to'show them holvti, provideAmch in environment. Such courses have
-been linked'withj.Child_Carecouraes.'-

3.1.5 :-Ilsewhere,,teachers of"language from a number of.backgrounds
:English "an:!, al.Second 1;Language, languages of ethnic minorities,

'foreign:,lingUages .halie:Aoined ' together to ._establish .. common
interests:,:-end:, attempt.4.tomake:aense,for the learner, of the

'different..stylia OfIlinguageteaching..".In :particular, . the teaching
of:ethnic.minority:languages:within the normal-curriculum is seen as

Hat:waT.oVraising,theTstatus:of :Om:languages, and hence increasing.
'the:self-esteem .oCthe'pupili:_whospeak.them.

.

,- "
:language :teichers who: are concerned that the

Austification::oflanguages.-in the'.curriculum should rest on more
.-than the provision nU,skill:in languagea.:have developed that.part of

which.
-

.

.smkes pupils .aware of the nature of language.-:

,

oC:English"'as the :mother tongue have:in. their_
discipline; a *strand oU.".work, on_the nature of :language, on an
Understanding.of,."Languagein Use.:Some teachers'who have wished to.!,

-givepatticularemphasilv,"to"this'fhave.joine& with: teachers of'
foreign languagesvothers have developed the notion.within their own

'At:with the .techniques of drama
. .

teaching.-'

. .

ieven.areas of:interest and'the brief indications oUhOw
groups Of::_teachers_nre-workingtogether do not-exhaust the field.

are-many :casesr-where,the reasons for Work in'
-Language.' Awareness':are-combinations:of _the seven mentioned and
others.-In view of, thi-variety,-the'following.,characterisation will
atteipt,to'deal.with the common ground rather than the particular

:.versioni which. have.developed.

3.2 Nature of Language Awareness work

The cOmmon ground shared by the.different groups is essentially, a
belief.that language and languages are a worthwhile object of study

123
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in themselves:, a belief that papils' education will be all the
richee-if they are aware of language. Pupils tend to 'aea through'
Janguage' and be ignorant of the role it plays in their lives, until

-

occasionally, it causes them a problem. They are not then in a
positionto understand,their problem because they are not sensitive
to language.jhus-in a sense language and languages become an object

of.study in a way which superficially looks, to the foreign language
teacher :in' particular,.like a return to the 'grammar-translation'
method which they hive rejected. It is the danger that Language
Awareness work may be'rejected out of hand for this apparent idea-
tity,:,which *this 'paper is concerned to remove. The similarity is
'misleading,both with respect,to the nature of the 'object' taught

' and to the methodology. II is more obvious that the alms of Language
,Awareness work differ from the aims of grammar-translation teaching
of.foreign languages.

3.2.1 The 'object' studied is different because the conception of
what language and languages are is much more differentiated and
developed.,_Whereas , the 'traditional' language teachers were

concerned only with grammar - especially with syntax and morphology
-the.definition of what is ,to be studied in Language Awareness
includes sociological,-psychological and anthropological aspects of
language. It includesfor example, the study of varieties of a
language'and social attitudes to them, the study of child language
and'Ianguage acquisition, and the study of the relationship of human
. language to the systems of communication of other species.

3.2.2 The methodology of 'grammar-translation' was concerned with
teiching the generative rules of syntax aad morphology which would
enable,a pupil to produce correct and meaningful sentences, and at a
_later stage text,..and.to analyse and understand the meaning of sen-
'tence and text in the language. If the pupil acquired an interest in
the generative-nature of language, this was a valuable but essen-
tially incidental 'corollary. The methodo/ogies of work in Language
Awareness stress.both the learning of skills and the acquisition of
some,propositional knowledge about the,phenomenon under study.

,

e skills may be behavioural: emphasis on'the skills of language
.learning arising from an increased underatanding of the nature of

."what.is to betlearnt and the processes involved. The skills empha-
sised may oi'the other hand be those of rational analysis: pupils
'may:be-taught how to analyse language - and noi just textual meaning
.- _on ,scientific principles, although the emphasis in method is

likely to be on the doing of analysis rather than on the principles
themselves.

The acquisition of knowledge about language ind'languages plays a
signifiCani role.in Language. Awareness worki although the role may,
be large or small depending on the.kind of work. For example, pupils
know,that_there are relationships between languages, that there are



differencea.beiween.opokenand written varieties,.that infants learn_ . _

,a,..mother,.tongun.particular,ways...,It'is assumed that knowledge of
.'...,thlsicind._.1a-an'integraVOart:of.the-learning process out of which a
:greater:senaitiliitY,towards:language will.arise. In most cases, it

aims.that such knowledge should necess-
... . .
.,:arily.be:retained and,recallable. It is:however assumed that the aire

linguage:is best done - and possibly only
'..don.e.:through::a....process.which includes some knowledge about lan-
-guage.'.'Such,knowledge'ismore wide-ranging than that concerned only
with.:_syntax,and'iaorphology.- . ,

,:Points of.cOntact and divergence

ItirmyAescriPtitieso far,-.the emphasis has been on the removal of
,misunderitanding.By analysing the origins, and nature of -the two
*Coneeptsaantedto.:clarify.,their:-.hietorical. position within'
.....loreign-Janguage.teaching,, and-in pirticular. to anticipate the
'possibillty,:fthat ,LangUage Awareness might.be assimilated to a con-
ceOtien of, langqage ..teaching which has rightly,been rejected. This
finalsection.:Vill-be founded ow.the'assumption that Graded Objec-
iivesand Tesisan&Language Awareness.both, have-a role to play
within4oreignA.anguage teaching.-it-will therefore examine how the
roles.relate',to',each other. , Itwill view the relationship from two
angles:' the . process of learning one or more foreign languages, and
the.'justification for -language teaching in the secondary school
CUrriculum.

. 4.1 Learning 'foreign languages.

The aims of .Graded Objectives and Tests are usually
formUlated-with exclusive stress on the use of the foreign language

-for,communicatien:.

The nest:worthwhile objectives would seem to be the ability to
Use the _language ':for realistic purposes rather, than, for

. example,-the ability:to describe.the language or use it for
ypurpoies.-Which..the actual user would rarely need to employ.
(Harding.et:al,'1980:4)

. . .

.It- remains unclear, what contribution knowledge about language and
languages.can make to the ability.6 use a language. This issue is
:addressed .by McDonough elsewhere in this publication. Krashen's
,Monitor- Theory :offers.. an attempt to clarify the relationship.
(Krashea 1981). In so far as. such knowledge 'is helpful however,
Language Awareness work ,which.emphasises lessons to be learnt.about
,approacheCto language ,learning (cf.'3.1.1) is also clearly suppor-

,...tive.- .Tractice teachers' in Sussex and at Archbishop Michael'
Ramsei.'School _in.London have written courses which include both
Lan4uage.:Awareness and Graded Objectives elements. Such courses

- reflect an.intuitive theory, by which many language teachers work,



:thatjulowledge :about the'language is necessary to proficiant'lan-
__
guagelearning..

4.1.3:. '.Although, as stated above, the.,origins of the notion of

defining..language.behaviour for. the.purposes of graded tests are in

sociolinguistic analysis, the determination of behavioural objec-
,. .

:tivea'for language.examinations antedates the developments in Graded

lents and.l.s.part:of. a.generai use of 'behavioural objectives for

examlaatioas:.: AdrFto this.the dominance of behaviourism in audio -

.lingual lingUage,teaching and the temptation to identify behavioural

ankbehaviourist.is.atrong, especially for practising teachers with-

[clue,Ithe.o0portunity'to.teasn'out the difference.. Furthermore, 80M2

Miterialsused.frequently With Graded Objectives and Tests, especi-

-the. firat'year and.with less able pupils, implicitly en-

'cOuragn,,teichers to'carry_. over from..audie-lingual methodology the

drilling of itimulus and:response. There la a danger of which the
;propenentsof,Graded,Objectivem,and Tests are doubtless aware.

.'Ii:.fact.GradeCObjectiven and Tests literature deliberately. leavcs

'thaAssues 'of'sethodology.to the teacher. In the introduction'to

-Cue course closely associated with the movement, Buckby discusses

"The teaching: approach;

iIt. is' now generally'recognised that there is no single or .

simple:key to the 'door of language ,learning, that different

people,.teach,- and learn, most effectively in different ways.

Aiecause..of'this, these materials suggest different ways of

presenting and exploiting new language....
(Buckby, 1980:5)

With respect to grammatical structures, he points that they are not

the base on Whicb the course is constructed.

. "However-some-understanding of . key structures is clearly

essential :if the. learners are to be able ta communicate
adequately ',and'flexibly, 'end not merely to repeat phrases

'learned by heart.... The real: goal is communicative

competence,'and graimatical:principlesuare only explained when

,an'explinition will'help to reach this goal":
(Buckby, 1980:6).

Where Language,.Awareness wcmk can .contribute to- grammatical

'Sunderstanding',,underlying communicative competence, it can surely be

.',eiccellent'preparation for pupils.' Buckhy also describes one of the

':..eims'rof:.the..course.as '"to encourage an awareness of the language

learning process".'and-this too.is a point.of contact. People who

,teach Language.Awareness are,wary'of.criticisms,thmt
their interest

. . only.one:of the'topics taught - is retrograde.

:..Buckby'cltes H.H.. Inspectorate Which points out .that grammatical

.,concepts_are a means.to an end and not an end'in themselves.



kird of perspective, Language Awareness work might be
perceived.as contradictory to the spirit of Graded Objectives and
Tests...It 'is the purpose of thin paper to identify such potential
.'"slippage" 'as 'from,behavioural tO behaviourist, or from awareness of

--;grammar as one aspect of language to teaching grammar as an end in
itself. .

n "addition to the- divergence in :language learning theory,;, I.
Language *Awareness '-worlt which specifically prepares pupils for
foreign nage-rlearning, differs 'in . its emphasis, on attitudes

. . . . .
,,,towarda.'.foreign,languages.' Such courses assume -that 'pupils come to

fereign language': learning' with. in -ethnocentric conception of their
own .language...."and.; its import ance , This is perticularlk ..strong ,. in a
coUntry.,:,:.2.whiCh.-.: has :until.,.1 most.' recently .-perceived:' itself . as s

,..monolingual.':"..Snch.CoUrees..,;.set:':.out to ",Change .- attitudes towards
,-....foreign::langtiages.,.:.and- to: make,. 'pupils more': ready-fOr ..the learning

process -...'which involves a qUestioning of their. H linguistic and
culturaV,ethnoeentrisia,.which can lead -:to' their . feeling 'that their
self...esteem:: is.-; under attack...:. In this :respect .tcio then, Language

,..AMarenese;Isupportein principle teaching by .Graded.'Objectives which
aims ',to make:- pnpi la: proficient in' the foreign. language.

.";.4'.1.5;'.'.':The 'divergence I in..: theories .'of ...language, learning is an
:.".;iiiportant'.difference:and a 'source. of mutual:contradiction. In- other

. . :. .

ways.,.:±,some :Language.,- Awareness . aims 'coincide. .with :.the,- implicit
purposes.. of Graded Objectives and, Testa. In so far. as the learning'
ot a .:foreign..janguage..by:..whatever..;methods.,ia intended to give
insight ;.,into,the'..... language :learning Process and thus .facilitate -

further : language.leirning, then both concepts share common groUnd.
........

It must be remembered, however, that Language Awareness has more
aims than those which centre on proficient acquisition of a foreign
language for use "for realistic purposes" and the additional aims
are central to the nature of Language Awareness,

4.2 Foreign Language teaching in the secondary school curriculum.

4.2.1 The most recent reflections on the place of foreign language
teaching in the curriculum are to be found in the Secretaries' of
State consultative paper (D.E.S.., n.d.), in which incidentally there
ia a perhaps significant change from the term 'modern languages' to
'foreign languages'. The paper lists, under the section 'the goals
of foreign language teaching', a number of aims drawn up on the
basis of good practice throughout Europe:

., (a) to enable pupils to understand speech at normal speed;
(b) to enable them to speak the language intelligibly;
(c) to enable them to read with ease and understanding;

. (d) to enable them to express themselves in writing;
(e) to give them a knowledge of the foreign country and an insight

into its civilisation and culture. (D.E.S.,



,.These 'Mali require much
detailed refinement and the paper -stresses

the ,need to 'differentiate
according to ability, aptitude and dura-

.: tinn:of study, but also emphasises that schools "should concentrate

more' on the: skills of '. communication
particularly in the, spoken forte,

,14adopting an "approach sere relevant to the use to which the pupil

:might, put hie learning". This emphasis is completely in tune with

the purposes of teaching through Graded Objectives and Teats (cf

It shares with the implicit aims of I traditional' teaching,
,

. the' notion of providing the pupil with a tool which he can put to

snme use'. Traditionally the uee was to enable pupils to read the

-,:.literature written Ili the lenguage and thus gain knowledge of a

:?.small part ef, the, -culture which" nonetheless had high significance

and status.' The present-day use is to enable pupils to communicate

with ' native-speakers; 'especially in speaking. It remains unclear

:- what relationship this ability has to a knowledge of the country and

cultnre; bUt the latter is necessary for good communication 'and is

doubtless wnrihwhile in itself . A significant difference between

traditional and present-day views of aims is to be found in the

'.recognition that' native-speaker proiiciency is beyond the reach of

T school' teaching. After saying with auspicious under-statement that

"mitering a foreign language is an ambitious and taxing' objective",

the consultative paper says later that "the proficiency enjoyed by

the native.., speaker , is . not within the grasp of schools" (D.E.S.,

n:d.: 2;5.) Until most recent times, the implicit norm against which

pupils 'were measured was in fact the native speaker and one who was

_moreover :high/y- educated and linguistically infallible. In the

Understanding' and.''production of the standard written language, this .

, tioita was., reasonable although impossibly demanding. In spoken

language it is quite unreasonable; yet . it was implicitly carried

over by teachers and examiners, even if in practice they had to

recogniee how unreasonable .it was. Despite this change and the shift

1U emphasis , from written to spoken language, the aims of : Graded

Objectives and Tests maintain the spirit of . the language teaching

-which . has exclusively. streseed its purpose' in terms of providing a

tool. By quoting from the recent consultative paper I hope to have

ahown ., that this., interpretation meer.:a with official favour. In

compariion With the aima . of Language . Awareness, however, the

.interpretation is singularly narrow.

4.2.2' Another recent statement of aims is to be found in the .

Report . of the Working Party for French of the GCE and CSE Boards'

Joint Council for 16+ National Criteria.

The alms of a course in French leading up to an examination at 16+

'should be .

to develop the ability to use French effectively for purposes of

. practical, communication, .

- to form a sound base of the skills, language and attitudes

"required for" further study, work and leisure,

- :to offer insights into the culture and civilisation of

French-speaking countries,



- to deirelop alaawareness of the'nature of language and language

- :;o:provide'enjoyment and intellectual stimulation,
to,ancouragopositive attitudes to foreign.language learning and
.,ito.:speakerevof foreign languages and a sympathetic approach to
other cultures' and tivilisations,

to;.promotelearning: skills of a more'general application (e.g.
memorising,Arawing of inferences).

Thiaatatement.gocafar'beyond that of the,Secretaries of State both
.

in:reference .to general'..educational aims and.wlth respect to the
ipecifitally.jinguistic contribution to pupils' education. In.par-
.ticular theaference-tothe'development of "an.awareness of the
:natureof.-language and-language learning" will not have gone un-
noticed.Thus:Jinguistic, understanding,is seen as worthwhile in
:itselfyind as.4".usefuL:tool in-language learning. In the philosophy
:of Language AWArenesa,jinguistic understanding la seen as an easen-
tialelementofthe,-Individual'sAinderstanding of self and of his _

:understanding.of.significant aspectivof social interaction. Language
.Amarenebe provides A toolfor language learning bUt also a tool for
undeistanding and functioning in a.polyglot vorld.

-:The contribution which' foreign language teaching makes towards the
pupilsaWareness'of language, alongside contributions from other
distiplines,-thus'puts different_interpretation 'on the place of

:languageAeachingAn the secondary school curriculum. The difference
.butween:thie:uiew and that of Graded Objectives and,TestsAs lartly
;in ScOPe-:and partlyin prioiities.,The former is wider and, points to
.linkiOrth..tther.loarts. of the ,cUrriculum, the latteris concerned
,onlywith:langUage 'teachinvitself,'where language learning isseen,::
alote-as ajmeansthan an,end: In Language Awareness-the prioFities,
tirerevereed. In the D.S.S. consultative papei the case for language

:

teathing:in the curriculum restalargelyon'arguments for usefulness
andAnactical relevance; there'are several: references to trading and
theEuropean Coimunity. In Language, Awareness, the case is made
abovealljrom:.the. view that language isa significant aspect of
sotial'ind:lndividual:reality, the study of which is a valuahle con-
tribution to pupils' education.

. I 4N-f. argued in thisHfinal section that conceptually Language
AwaieneEL Graded Objectives and Tests are" not mutually:.
contradictGry. In respect of; the processes of proficient language
*learning, there fmay.,An fact be important points of contact. In

respect,of:curriculUm,. theone is an expansion of the othfir rather
than,a.replacement;.or threat to it.

In:earlierSections I attempted to:remove the danger that Language
..-:Awareneas might be perCeived as a reversal of current trends both in
-:terms:of:thi:object of study and with respect to methods.. Nonethe7

ihtre:may:still be a fear that "talking about" the foreign:
,



language.,will be detrimental to "using" or "talking in" the len -

guage. The fear.might be expressed particularly with regard to the

:limits on time available to produce proficient users. Such fears can -

be:answered, in several ways. First, tha differentiation of objec-:

tives of: uso ought, .to 'allow time,for other worthwhile aims,

Including,Language Awareness but,not exclusive to it. Second, the

'recognitiOn of. the -impossibility'of using the native speaker as a
norwought,to"reseVe'..some of:the unconicicas pressure on teachers,

-Third,.,the'recognition that.language Awareness is just as important'

:in langUage'teaching as developing ability in communication ought to

".:lead:to'legitimation of.the'methodi involved alongside the methods
..favoUrimi'jorreachtng.lor cosmUnication. This in turn must lead to

seriouivconsideration Of how, in practice, the two can be used to
:other; 'and. there are in practice, several. models,.

:already in use'ready ro serve.as a basis for dcvelopment. Above all::

,it, isnecessary that'Language Awareness work:and teaching through

Graded...Objectives and Tests'. should be-recognised ;as complementary',

aspects: of :linguage teaching.- Both help teacher and pupil- to

,recognise eher..walue of- foreign.language learning as a process as

well:es a prOduct, as an activity which is valuable and interesting

-in itself 'as well as providing access to other people and their way:::

of life. .
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